How to map the 
Digital Capabilities Framework for Students across a Programme
Step 1
Agree a Programme‑Level Digital Capability Progression Model for the Programme

👉Year 1 – Transition and Foundations
Progression Focus
Enable students to function confidently in TU Dublin’s digital learning environment and begin developing reflective digital habits.

Capability category focus
· Digital Functional Skills
· Digital Learning and Development
· Digital Wellbeing

By the end of year 1, students on this programme can: 
· Use core institutional digital platforms confidently (VLE, cloud storage, communication tools)
· Manage files, deadlines, notifications, and basic digital workflows
· Engage responsibly in online learning spaces
· Reflect on their own digital strengths and development needs (e.g. through the TU Dublin student self-assessment tool 

Teaching, learning & assessment approaches
· Guided use of tools within modules
· Structured digital activities with explicit instructions
· Low‑stakes formative assessment
· Introduction to reflective practice (learning journals, short reflections)

Progression marker
Students move from dependence to supported independence 
………………………………………………..

👉Year 2 – Consolidation and Application
Purpose
Strengthen digital capability through contextualised, discipline‑specific use and increased responsibility for learning processes.
Capability category focus
· Digital Participation
· Creative Digital Production
· Critical Use of Digital Information
· Digital Wellbeing

By the end of year 1, students on this programme can: 
· Collaborate effectively using digital platforms
· Communicate ideas clearly using discipline‑appropriate digital formats
· Locate, evaluate, and use digital sources with increasing critical awareness
· Make informed choices about tools and resources for coursework

Teaching, learning & assessment approaches
· Group work supported by collaborative technologies
· Digital artefacts embedded in assessment (presentations, media, data, etc.)
· Explicit introduction to data ethics, information credibility, and academic integrity
· Reduced scaffolding compared to Year 1

Progression marker
Students move from following instructions to making informed choices

………………………………………………..

👉Year 3 – Critical Engagement and Adaptability
Purpose
Enable students to adapt to unfamiliar tools, evaluate digital systems critically, and take ownership of their digital development.
Capability category focus
· Critical Use of Digital Information
· Creative Digital Production
· Digital Learning and Development
· Digital Wellbeing

By the end of year 1, students on this programme can: 
· Critically evaluate digital tools, data, and AI‑supported outputs
· Select and justify appropriate digital approaches to complex tasks
· Create sophisticated digital artefacts aligned with professional practice
· Reflect meaningfully on how digital technologies shape their discipline

Teaching, learning & assessment approaches
· Open‑ended, authentic assessments
· Student choice of tools and formats
· Explicit engagement with emerging technologies (where appropriate)
· Reflective components focusing on decision‑making and learning processes

Progression marker
Students move from competent users to critical, adaptive practitioners

………………………………………………..

👉Year 4 – Professional and Life-Long Learning Orientation 
Purpose
Prepare students to transfer digital capabilities beyond university into professional, civic, and personal contexts.
Capability category focus
· Digital Participation
· Digital Learning and Development
· Digital Wellbeing

By the end of year 1, students on this programme can: 
· Act as autonomous, ethical digital professionals
· Use digital technologies strategically to solve real‑world problems
· Articulate and evidence their digital capabilities to external audiences
· Take responsibility for their ongoing digital development beyond graduation

Teaching, learning & assessment approaches
· Capstone projects, placements, or practice‑based learning
· Professional‑style outputs (reports, portfolios, digital showcases)
· Explicit focus on digital identity, employability, and ethics
· High level of learner autonomy

Progression marker
Students move from adaptive learners to digitally capable life‑long learners

_______________________________________________________________________________________________
Step 2
Agree a discipline-specific broad and assessable Programme Learning Outcome for each category of digital capabilities in the framework. Note year-by-year progression and appropriate assessment types.

Programme‑Level Design Guidance
To ensure coherence and avoid overload:
· Not every module assesses every PLO
· Assessment responsibility is distributed across the programme
· No single assessment carries all responsibility
· Each PLO is assessed multiple times, but with increasing complexity
· Assessment criteria should explicitly reference digital judgement, process, and reflection, not just technical polish.

By the end of the programme, graduates will be able to:

PLO 1 – Digital Functional Capability
Use and adapt digital technologies confidently and effectively to support academic, professional, and personal learning activities, demonstrating autonomy in managing digital systems, tools, and environments.

Year‑by‑Year progression:
· Year 1: Highly scaffolded digital tasks, guided submission formats
· Year 2: Reduced guidance, expectation of independent tool selection
· Year 3–4: Students adapt to unfamiliar platforms with minimal support		

Suitable assessment types:
· Digitally‑mediated coursework submissions: online quizzes and other structured tasks in the VLE; file creation, organisation and submission via the VLE
· Technology‑enhanced practical tasks: the use of discipline‑specific software or platforms.
· Digital workflow evidence: screenshots, short screencasts, or process logs.
· Low‑stakes diagnostic and formative assessments: skills checks or induction activities 
What these assessment types evidence:
· Ability to operate digital systems independently
· Effective management of files, platforms, deadlines, and digital environments
· Confidence engaging with institutional and disciplinary technologies


PLO 2 – Digital Participation & Communication
Participate, collaborate, and communicate professionally in digital contexts, demonstrating appropriate digital identity, inclusivity, and ethical awareness across academic and professional communities.

Year‑by‑Year progression:
· Year 1: Structured online interactions and guided group work
· Year 2: More autonomous collaboration and shared responsibility
· Year 3–4: Professional‑standard digital engagement and leadership roles

Suitable assessment types:
· Collaborative group projects: Online collaboration spaces with assessable outputs
· Digital presentations: Live or recorded presentations, webinars, posters
· Professional communication tasks: Emails, discussion posts, briefing documents, consultation responses
· Peer‑supported assessment: Peer feedback, group reflection on collaboration processes

What these assessment types evidence:
· Ability to collaborate effectively in digital environments
· Professional digital communication practices
· Awareness of digital identity, tone, and audience



PLO 3 – Creative Digital Practice
Design and produce discipline‑appropriate digital artefacts that communicate ideas, solve problems, or create knowledge, using technologies in creative, reflective, and effective ways.

Year‑by‑Year progression:
· Year 1: Structured creative tasks using prescribed tools
· Year 2: Increased choice and experimentation
· Year 3–4: Independent, complex, professionally‑oriented digital outputs

Suitable assessment types:
· Digital artefact creation: Videos, podcasts, blogs, websites, datasets, visualisations, prototypes
· Choice‑based or open‑format assignments: Students select tools and presentation formats
· ePortfolio‑based assessment: Curated collections of creative digital work
· Project‑based learning: Real‑world or simulated professional briefs

What these assessment types evidence:
· Creative and effective use of digital technologies
· Problem‑solving, originality, and technical judgement
· Alignment of digital outputs with disciplinary and professional norms


PLO 4 – Critical & Ethical Use of Digital Information
Critically evaluate, manage, and use digital information and data, including AI‑mediated content, demonstrating informed judgement, academic integrity, and ethical responsibility.

Year‑by‑Year progression:
· Year 1: Guided evaluation using clear criteria
· Year 2: Comparative and analytical evaluations
· Year 3–4: Independent critique of complex digital and AI systems

Suitable assessment types:
· Critical reviews or commentaries: Evaluation of sources, datasets, platforms, or AI‑generated outputs
· Research‑based assignments: Literature reviews, data analysis, annotated bibliographies
· Ethical case‑study analyses: Scenarios involving data use, AI, privacy, or bias
· Reflective justification statements: Explanation of digital choices made within assessed work

What these assessment types evidence:
· Critical thinking in digital and data‑rich contexts
· Information literacy and ethical awareness
· Informed judgement rather than uncritical tool use



PLO 5 – Digital Learning & Life‑Long Development
Take responsibility for their own ongoing digital development, demonstrating reflective learning practices, adaptability to new technologies, and the capacity for sustained life‑long learning in a digitally connected world.

Year‑by‑Year progression:
· Year 1: Guided reflection with prompting questions
· Year 2: More analytical and goal‑oriented reflection
· Year 3–4: Independent, professionally framed reflection and planning

Suitable assessment types:
· Reflective learning journals or blogs: Focus on learning processes, challenges, and growth
· Digital capability self‑assessment: Structured reflection informed by the TU Dublin student self-assessment tool
· Personal or professional development plans: Digital skills audits linked to future goals
· Capstone reflection or portfolio: Evidence of digital growth across the programme

What these assessment types evidence:
· Metacognition and reflective learning
· Ability to evaluate one’s own digital strengths and limitations
· Commitment to continued learning beyond graduation




Sample Programme Assessment Matrix: PLOs × Assessment Types
✅ = Primary evidence
◻️ = Contributory / supporting evidence
	Assessment Type
	PLO1
	PLO2
	PLO3
	PLO4
	PLO5

	Digitally‑mediated coursework submission 
	✅
	◻️
	◻️
	◻️
	◻️

	Online quizzes / low‑stakes diagnostics
	✅
	
	
	◻️
	◻️

	Collaborative group project (digital platforms)
	◻️
	✅
	✅
	◻️
	◻️

	Digital presentation (live or recorded)
	◻️
	✅
	✅
	◻️
	◻️

	Creative digital artefact 
	◻️
	◻️
	✅
	◻️
	◻️

	Portfolio / ePortfolio (programme‑wide)
	◻️
	✅
	✅
	✅
	✅

	Research‑based assignment / literature review
	
	
	◻️
	✅
	◻️

	Critical evaluation or commentary 
	
	
	
	✅
	◻️

	Ethical case study / scenario analysis
	
	◻️
	
	✅
	◻️

	Reflective learning journal / blog
	◻️
	◻️
	◻️
	◻️
	✅

	Digital capability self‑assessment & development plan
	◻️
	
	
	
	✅

	Capstone project / placement / practice‑based learning
	✅
	✅
	✅
	✅
	✅



